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PREFACE 

 

 

 

The CVS Training Course for Teachers comprises a series of activities (containing 

standardized and customizable learning materials) brought together to enahnce teachers’ knowledge 

about the theoretical and practical features underlying Education for Democratic Citizenship (EDC), 

Human Rights Education (HRE) and Intercultural Education (IE), as well as their democratic and 

intercultural (DI) competences. It implements the Council of Europe (CoE) Reference Framework of 

Competences for Democratic Culture (RFCDC; Barrett, 2020; Barrett et al., 2018a, 2018b, 2018c) – 

a conceptual model of the democratic and intercultural competences which citizens are required to 

participate effectively in a culture of democracy – in the context of primary education. See the 

Introduction to CVS Outputs for a brief description of the RFCDC, the CVS project and the CVS 

Curriculum for Children. 

 Even though the CVS Training Course has been designed as a program aimed primarily at 

teachers interested in implementing the CVS Curriculum in their classes, it can be used as a training 

tool for its own sake. 

The CVS Training Course was developed through a four-steps process. Firstly, we selected 

some of the best training resources and materials already existing in the field of EDC, HRE and IE. 

Secondly, we organized the learning resources and materials (adding to them some developed by our 

own work-team) in order to create a training curriculum divided into 5 modules (see the Introduction 

for more information about the structure of the course). Thirdly, we field-tested the CVS Training 

Course in all the countries of the partnership, involving teachers of primary schools. Finally, we 

changed some activities on the basis of the feedback coming from the field-testing and we published 

them into the CVS Training Course handbook (that is also freely downloadable via the CVS web-

site, https://www.cvs-project.eu/).  

The opportunity to work on these subjects was welcomed by all the partners as our cooperation 

has been an intercultural process in itself. We have tried to bring together our own experiences, 

backgrounds and ideas to produce this handbook which is supposed to help you in the training of 

educators involved in the field of EDC, HRE and IE. The handbook is mainly focused on the practical 

dimension; for this reason, we have dedicated a limited space to the theoretical concepts and 

reflections in order to have more space for dealing with practical and operative aspects of the EDC, 

HRE and IE, represented by the detailed descriptions of training modules and activities.  

The volume is divided into three chapters. Chapter 1 is devoted to the description of the 

training program structure. Chapter 2 is devoted to the specific description of each activity included 

in the training program, in terms of aim and source, the RFCDC competences targeted, the materials 

needed, the group size, the time needed, and the preparation; moreover, the reader can find step-by-
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step instructions, tips for the facilitator and, eventually, task sheet. Finally, chapter 3 is devoted to the 

evaluation and assessment system. 

The CVS Training Course is integrated in the CVS App, an IT tool put together for allowing 

the on line methodological supervision of trainers during the implementation of the program. All 

information about the CVS Training Course structure, activities and evaluation and assessment 

procedures contained in this handbook may be consulted online. The CVS App works on desktop, 

laptop, tablet and mobile, and is accessible with login information via the CVS website: 

https://www.cvs-project.eu/cvs-app/cvs-app-home/. 
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CHAPTER 1. THE CVS TRAINING COURSE FOR TEACHERS: 

STRUCTURE 

 

 

 

The CVS Training Course for Teachers has been developed to be implemented during a full-

immersion session lasting 5 days. Notwithstanding, the structure of each day can be devided into 9 

separate training sessions, each lasting about 2-3 hours. 

The first training day is aimed at introducing the training course and promoting reciprocal 

knowledge and cooperation among participants. It is also aimed at introducing the RFCDC, focusing 

on a competence-based approach to education and encouraging teachers to reflect on their own 

teaching practices from the perspective of a competence-based approach. Another aim is to help 

participants to discover different meanings and perspectives related to culture, identity, respect and 

other basic concepts, and to experience exclusion through role play, promoting discussion about 

positive and negative feelings, and developing empathy and multiple perspectives. At the beginning 

of the session, participants are administered the “Questionnaire about expectations”. 

The second training day is aimed at helping teachers to break down stereotypes and raising 

awareness of the fact that every individual is the bearer of cultural diversity. It is also aimed at 

analysing theory related to prejudice, xenophobia and discrimination and reflecting on possible 

actions to promote understanding and prevention of discrimination, and at reflecting on the meaning 

of effective interpersonal communication in the context of democratic and intercultural (DI) 

education.  

The third training day is designed to bring the issues of stereotype, differences and equality 

of opportunities up, to explore participants’ stereotypes and prejudices, and to raise their awareness of 

their own pedagogical practices in order to build a repertoire of intervention clues, paving the way 

towards an intercultural pedagogy. Participants will identify opportunities of intercultural learning 

from the multifaceted and dynamic dimensions of different identities and cultures as they learn from 

each other. 

The fourth training day is intended to enhance teachers’ capability to manage cooperation and 

competition, to encourage their reflection about the ideal school they imagine for themselves and for 

their learners and helping to raise awareness of what we need for all students to benefit equally from 

school. It is also aimed at reflecting on the compatibility of the RFCDC with their respective national 

educational systems.  

Finally, the fifth training day is aimed at practicing metacognitive skills as well as at evoking 

pleasant feelings and developing self-esteem and positive attitudes towards the self and others. At the 

end of the session, participants are administered the “Final evaluation questionnaire”. 
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Day 1 

 

 

Activities 

 

 

Competences of the RFCDC focused 

9.30 - 9.45 

Introduction of trainers  

Administration of the 

“Questionnaire about expectations” 

 

9.45 - 10.15 

Icebreaker: 1. Human Bingo 

 

10.15 - 10.45 

Introduction of the Course and 

RFCDC 

 

10.45 - 12.30 

2. Group activity concerning the 

RFCDC 

 

Valuing human dignity and human rights 

Valuing cultural diversity 

Analytical and critical thinking skills 

Cooperation skills 

Linguistic, communicative and plurilingual skills 

Knowledge and critical understanding of the self 

Knowledge and critical understanding of the world (politics, 

human rights, culture) 

 

14.00 - 15.00 

3. Exploring a cartoon 

 

15.00 - 16.30 

4. Being in someone else’s 

moccasins 

 

16.30-17.00 

5. The Telegraph 

Valuing human dignity and human rights 

Valuing cultural diversity 

Openness to cultural otherness 

Tolerance of ambiguity 

Analytical and critical thinking skills 

Empathy 

 Analytical and critical thinking skills  

Skills of listening and observing 

Knowledge and critical understanding of the world (politics, 

human rights, culture) 
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Day 2 

 

 

Activities 

 

 

Competences of the RFCDC focused 

9.30 - 10.30 

6. Identity cards 

 

10.30 - 12.30 

7. Fostering understanding and 

respect 

 

 

Valuing human dignity and human rights  

Valuing cultural diversity 

Openness to cultural otherness 

Tolerance of ambiguity  

Empathy 

Knowledge and critical understanding of the world 

(human rights, culture, cultures 

 

14.00 - 16.00 

8. Communication breakdown 

 

16.00 - 17.00 

5. The Telegraph 

Empathy 

Analytical and critical thinking skills  

Skills of listening and observing 

Linguistic, communicative and plurilingual skills  

Knowledge and critical understanding of the world (politics, 

human rights, culture, religion) 

Knowledge and critical understanding of the self 

Knowledge and critical understanding of language and 

communication 

 

 

  



The CVS Training Course for Teachers: Structure 

 

10 

 

Day 3 

 

 

Activities 

 

 

Competences of the RFCDC focused 

9.30 - 10.00 

9. Lemons (or Potatoes) 

 

10.00 - 12.30 

10. Deconstructing stereotypes 

 

 

 

Valuing cultural diversity 

Valuing democracy 

Openness to cultural otherness  

Civic mindedness 

Empathy 

Knowledge and critical understanding of the world (politics, 

human rights, culture, religion) 

Knowledge and critical understanding of the self 

 

14.00 - 16.00 

11. Inclusive School 

 

16.00 - 17.00 

5. The Telegraph 

Valuing human dignity and human rights  

Valuing cultural diversity 

Empathy 

Skills of listening and observing 

Tolerance of ambiguity 

Analytical and critical thinking skills 

Knowledge and critical understanding of the world (culture, 

cultures, religion) 
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Day 4 

 

 

Activities 

 

 

Competences of the RFCDC focused 

9.30 - 10.00 

12. Mirror, speak to me 

 

10.00 - 11.00 

13. Prisoner’s Dilemma 

 

11.00 - 12.30 

Group discussion: how to manage 

conflict in classrooms and promote 

cooperation? 

 

Respect 

Openness to cultural otherness  

Tolerance of ambiguity 

Analytical and critical thinking skills 

Empathy 

Cooperation skills 

Conflict resolution skills 

Knowledge and critical understanding of the self 

Responsibility 

Autonomous learning skills 

14.00 - 16.00 

14. Dream School 

 

16.00 - 17.00 

15. Compatibility and usefulness of 

the RFCDC for participants’ own 

national education systems 

Valuing democracy, justice, fairness…  

Openness to cultural otherness 

Civic mindedness 

Linguistic and communicative skills  

Analytical and critical thinking skills  

Skills of listening and observing  

Empathy 

Flexibility and adaptability 

Cooperation skills 

Knowledge and critical understanding of the world (politics, 

human rights, culture, religion) 
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Day 5 

 

 

Activities 

 

 

Competences of the RFCDC focused 

9.30 - 10.00 

16. Learning from unpleasant 

experiences 

 

10.00 - 11.00 

17. Letters to the next generation 

 

11.00 - 11.30 

Administration of the “Final 

evaluation questionnaire” 

Tolerance of ambiguity 

Analytical and critical thinking skills 

Co-operation skills 

Empathy 

Knowledge and critical understanding of the self 

Openness to cultural otherness 
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1. Human bingo 

 

Aim To promote reciprocal knowledge and cooperation among participants 

 

Source of the activity Derived from Tra.C.I.E. 

 

Competences targeted 

by the activity 

Valuing human dignity and human rights 

Valuing cultural diversity 

Linguistic, communicative and plurilingual skills 

 

Materials One copy of the quiz sheet and pencil per person 

Flip chart paper and markers 

 

Group size Whole group 

 

Time needed 20 minutes 

 

Preparation Make a copy of the quiz sheet on a flipchart paper 

 

 

Step-by-step instructions 

 Hand out the quiz sheets and pencils 

 Explain that people should find a partner and ask him/her one of the questions on the sheet. If the 

answer is positive, they should note down the partner name in the relevant box 

 The pairs then split and find others to pair up with 

 Remember that the aim of the game is to get as many different names as possible in each box 

 Whoever gets a name in every box first shouts out “Bingo!”. He/she wins 

 

Tips for the facilitator 

If you want to have a brief discussion about what people found out, start by asking if people enjoyed 

playing. Then, talk about the diversity of skills and interests in the group, and what cultural influences 

they can detect in the way people replied. E.g.: Do equal numbers of men and women cook and make 

clothes? But don’t make it too heavy. 
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TASK SHEET 

 

Find someone in the group to ask ‘Are you someone who...?’ Try to get a different name in each box: 

 

NAME 

 

Has recently painted or decorated their home _____________________________________________ 

 

Likes cooking _____________________________________________________________________ 

 

Has travelled to another European country _______________________________________________ 

 

Lives together with other members of their family _________________________________________  

 

Reads a newspaper regularly _________________________________________________________ 

 

Makes their own clothes  ____________________________________________________________ 

 

Likes football _____________________________________________________________________ 

 

Keeps animals ____________________________________________________________________ 

 

Can play a musical instrument ________________________________________________________ 

 

Has parents or grandparents who were born in another country _______________________________ 

 

Can speak a foreign language apart from English __________________________________________ 

 

Has travelled outside Europe _________________________________________________________ 
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 2. Group activity concerning the RFCDC  

 

Aim To focus the participants on a competence-based approach to 

education, and to encourage them to reflect on their own teaching 

practices from the perspective of a competence-based approach 

 

Source of the activity Contributed by Martyn Barrett and based on an activity previously 

developed by Luisa Black 

 

Competences targeted 

by the activity 

Linguistic and communicative skills 

Cooperation skills 

Analytical and critical thinking skills 

Knowledge and critical understanding of the 

self 

 

Materials Paper and pens for making notes 

Flip chart paper and markers 

 

Group size Groups of 5 teachers 

 

Time needed 45 minutes 

 

Preparation No one 

 

 

Step-by-step instructions 

 Give the participants the following questions on a hand-out: 

► Are you familiar with the use of competences in your everyday work? 

► Can you give examples of the different competences that you are currently targeting in your 

teaching? 

► What do you think is the added value of teaching a competence-based curriculum (as opposed 

to, say, a knowledge-based curriculum)? 

► Compare and contrast the types of teaching activities that you would use with a competence- 

based approach (as opposed to a knowledge-based approach). 

 Each participant should first make notes individually on their own answers to the four questions 

(10 minutes) 

 Participants should then form into small groups and compare and discuss their answers to the four 

questions (20 minutes) 

 All participants should then come together, with each subgroup reporting to the full group what 

their answers and conclusions were. These reports should then be discussed by the full group (10 

minutes) 

 The group as a whole should then identify the general conclusions that can be drawn from the 

discussion. The trainer or a volunteer should take notes on the flip chart of these general 

conclusions (5 minutes) 
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3. Exploring a cartoon 

 

 

Aim Helping participants discover different meanings and perspectives 

related to culture, identity, respect and other basic concepts 

 

Source of the activity Derived from TASKs for democracy 

 

Competences targeted 

by the activity 

Valuing human dignity and human rights 

Valuing cultural diversity 

Openness to cultural otherness 

Tolerance of ambiguity 

Analytical and critical thinking skills 

Knowledge and critical understanding of the world: politics, human 

rights, culture, cultures and religions 

 

Materials A copy of the cartoon for each group 

Task sheet (2) 

A printout of the cartoon project 

 

Group size Groups of 5 teachers 

 

Time needed 45 minutes 

 

Preparation Have enough copies of the cartoon for each participant/group 

Tables need to be arranged so that both group work and a whole class 

discussion can be easily managed 

 

 

Step-by-step instructions 

 Display the cartoon and ask groups of 5 teachers to “read” it and make up discussion questions 

based upon the cartoon or arising from its main themes 

 Then ask each group to write their best questions on the board 

 As they do so, note the similarities and differences in the questions from different groups 

 Teachers answer the questions on the task sheet individually 

 When they are finished, they can discuss their answers with a partner 

 Ask teachers to form new groups and discuss the questions they find most interesting from among 

their own questions on the board and the ones on the task sheet 

 Ask the micro-groups to report to the whole class. Hold a debriefing session based on the group’s 

choice of questions 

 At the end teachers write down three insights that they gained during this exchange 

 

Tips for the facilitator 

 The use of cartoons and the process of completing the questionnaire can generate a lively 

discussion. It is amazing how well participants voluntarily express themselves about cartoons; the 
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range of reactions and feelings that they trigger in our teachers is stimulating. The advantage of 

graphic materials is that they are so readily available to the teacher, and so immediately 

motivational to most pupils 

 Be aware that a cartoon is just a “snapshot” and that in discussing it we have to place it in context 

 

. 
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TASK SHEET 1 
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TASK SHEET 2 

 

Answer the following questions individually. 

 

► Which three boxes would you claim? You can give them a color. 

► Which one would be your favorite box? You can give it the color red. 

► Why did you lose it? 

► Why are these boxes so valuable and irreplaceable? 

► What would be the content of your three boxes? 

► What kind of objects would you put in these boxes? 

► Which box would you ignore? Why? 

► Do you think that there is a reason that some boxes were put together? What kind of relationship is 

there between them? 

► Do you think that there is a reason some boxes are by themselves? 

► What might someone who had lost one of these boxes ask the assistant in the Lost Property Office? 

What might the answer be? 

► What would be the story behind the loss? 

► Which box would you bring to the Lost Property Office? 

► Do these labels refer to “property”? Why? Why not? 

► How would you describe the attitude or the behavior of the assistant in the Lost Property Office? 

► Which events, words or stories could be in the boxes for culture, honour, common sense and 

respect? 

 

Discuss your preferences and answers with your neighbour. What were some similarities or 

differences in your choices and answers? 
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4. Being in someone else’s mocassins 

 

Aim Helping participants experience exclusion through role play, promoting 

discussion about positive and negative feelings, and developing empathy 

and multiple perspectives. The role play can easily be adapted to 

classroom use 

 

Source of the activity Derived from TASKs for democracy 

 

Competences targeted 

by the activity 

Valuing human dignity and human rights  

Valuing cultural diversity 

Openness to cultural otherness  

Tolerance of ambiguity  

Empathy 

Knowledge and critical understanding of the world: politics, human 

rights, culture, cultures and religions 

 

Materials One copy of the quiz sheet and pencil per person Slips of paper 

 

Group size 3 groups of teachers 

 

Time needed 80 minutes 

 

Preparation Photocopy and cut out the right number of role cards. Arrange the 

classroom to have enough space for acting out roles (it is necessary using 

2 classrooms if one is too small 

 

 

Step-by-step instructions 

 Tell your teachers briefly that in the next session they will act out and discuss everyday situations 

 Divide teachers into 3 groups, following the roles of the situation in the task 

 Before you give out the role cards, tell your participants that they have to act out and solve the 

situations on the role cards, and that everyone in their group should get a chance to act. 

 Participants are given about 30 minutes to discuss the situation, find a solution and allocate a role 

to every member of the group. 

 You can record the role play or take pictures, which you can use for further activities or debriefing 

and reflecting. 

 After having finished Steps 1 and 2 you can start reflecting by asking participants to tell the whole 

class about their thoughts and feelings about the situations. You may want to use some of the 

following questions. 

► What was difficult to act out, which role was annoying, funny, etc.? 

► Are there any similar situations in your society/surroundings/ school? 

► Ask participants if they can use these role plays in a language class, in a democratic citizenship 

class, etc. What would they change to suit their pupils’ needs and interests better? 

► Ask your participants to complete the following sentences (quiz) individually and assure them 
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that their papers will be treated confidentially: 

 

 Before we talked about diversity today, I had not been aware of the following ………….. 

……………………………….…………….………………………………………………. 

……………………………….…………….………………………………………….….… 

 During the training I remembered an event where I felt different/excluded ……….…...… 

……………………………….…………….……………………………………..………… 

……………………………….…………….………………………………………..……… 

 Having attended this session, I feel that there is a need to deal with diversity in school/no 

need to deal with diversity because ………………………………………………………. 

……………………………….………….………………………………………………… 

……………………………….………….………………………………………………… 

 Further comments you would like to add ………………………………………………… 

……………………………….………….………………………………………………… 

……………………………….………….………………………………………………… 

 

Tips for the facilitator 

 In Step 3, allow teachers time to remember and reflect as it takes time to recall and talk about 

past experiences, but do not force participants to share possibly unpleasant experiences 

 For classroom implementation do not limit yourself to the materials suggested here; you can 

explore the same topic using other relevant situations, sketches, etc. 
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SITUATION 

 

Instructions and materials 

All you need is a piece of paper for the teachers with role C, indicating that s/he is the police 

woman/man. 

1. Choose teachers for role A and send them out of the classroom. 

2. Read out the situation to the classroom. Everyone can make up the language that will be used 

to represent the community the role A students encounter in the town. 

3. Choose a teacher to be the policewoman/man and give her/him the role card. 

4. Invite the role A teacher back into the classroom. 

5. The whole class tries to avoid contact with the migrant family represented by role A. 

6. The climax role enters the class and s/he is allowed to make her/his final explanation in the real 

classroom language. 

7. See how they solve the situation. 

 

Situation 

There is suddenly a new family in your happy, clean and friendly town, speaking a language you do not 

understand. The whole town rejects contact with the family that speaks a language that they cannot 

understand. 

 

Role A (3 to 4 teachers) 

There is a war in your country and you have to flee with your family to another country. You walk 

in the streets and parks and try to talk to people to explain your situation. You are hungry and tired. 

But no one speaks your language. Try to explain to them that you are ready to work in order to get 

food and a warm place to sleep. 

 

Role B (whole class) 

The whole class has to speak a nonsense language, and pretend not to understand English (or the 

language usually spoken in the class). Try to avoid contact with the family. Finally, two of you go 

to the police woman/man to complain about the family, stating that their presence is not wanted in 

your town. 

 

Role C (climax role) 

You are a policewoman/man; citizens come to you and complain about a new family that is walking 

around in the parks and streets of your town. You do not like them either. But you try to understand 

them as you know a little bit of their language. You understand that they fled from war in their 

country, and that the father was a famous scientist in that country. You explain this situation to the 

whole group and observe their reaction. (Make the explanation in the real classroom language). 
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5. The telegraph 

 

Aim Encouraging the evaluation of the course 

 

Source of the activity Derived from Tra.C.I.E. 

 

Competences targeted 

by the activity 

Empathy 

Analytical and critical thinking skills  

Skills of listening and observing  

 

Materials No one 

 

Group size Whole group 

 

Time needed 10 minutes 

 

Preparation No one 

 

 

Step-by-step instructions 

 Invite participants to think for a few minutes about the course and then to share their opinion with 

the group in three words: a positive word – a negative word – a concluding word. For example: 

Intensive – Headache – Exhausted 

 Make sure to write down on a flipchart what participants say and it can be useful to make a short 

summary of what the general group feeling is at the end 

 

Tips for the facilitator 

When time is limited, the exercise may be concluded by asking participants to read each other’s 

telegrams. Another way of sharing outcomes is to invite participants to write the telegrams on sticky 

pieces of paper and to put them on the wall for everybody to read. 
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6. Identity cards 

 

Aim Helping teachers get to know each other, helping break down stereotypes 

and raising awareness of the fact that every individual is the bearer of 

cultural diversity 

 

Source of the activity Derived from TASKs for democracy 

 

Competences targeted 

by the activity 

Valuing cultural diversity  

Openness to cultural otherness 

 

Materials Copies of blank identity cards for everyone 

 

Group size Whole group 

 

Time needed 25 minutes 

 

Preparation The room could be arranged cafe style, that is with four tables, each with 

four or six chairs. This will facilitate pair and group work 

 

Step-by-step instructions 

 Tell participants that they have to write new identity cards for themselves 

 Participants are given the identity cards to fill in (see task sheet) 

 When finished, ask them to stand up and form two circles (an inner circle and an outer circle), 

facing each other. Ask them to share and compare the information they have written on their 

identity cards with the person they are facing 

 Participants on the outside move clockwise to the next person and repeat the activity 

 After a few rounds the participants are asked to go back to their seats 

 Ask the participants to reflect individually on how they defined themselves some 5 or 10 years ago 

and compare this to how they define themselves at present 

 Share remarks on this activity in micro-groups. 

► Have there been many changes?  

 A volunteer from each group reports to the whole group on the points discussed about changes in 

how they define themselves. 

 Ask participants to discuss what they have established through this activity, and any classroom 

implications. 

► Would they use it in their classroom? 

► What learning outcome would they hope to achieve with their pupils? 

 

Tips for the facilitator 

 Time has to be managed carefully so participants only talk to each other for a maximum of 2 minutes 

at the beginning of the activity. 

 Depending on the number of participants, you may be able to let participants go through the full circle 

with their identity cards so they get to talk to everyone. 
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TASK SHEET 

 

 



The CVS Training Course for Teachers: Activities 

 

27 

7. Fostering understanding and respect 

 

Aim Analysing theory related to prejudice, xenophobia and discrimination and 

reflecting on possible actions to promote understanding and prevention of 

discrimination 

 

Source of the activity Derived from TASKs for democracy 

 

Competences targeted 

by the activity 

Valuing human dignity and human rights  

Valuing cultural diversity 

Openness to cultural otherness  

Tolerance of ambiguity  

Empathy 

Knowledge and critical understanding of the world: politics, human rights, 

culture, cultures and religions 

 

Materials One cartoon task sheet per pair of participants 

 

Group size Groups of 5 teachers 

 

Time needed 120 minutes 

 

Preparation Take the time to choose a cartoon that fits the needs of the participants in 

terms of age, focus and discriminatory activity you wish to refer to 

 

 

Step-by-step instructions 

 Divide the whole group into groups of 5 teachers. Distribute two cartoons to each group. 

 If using the annexed cartoon, introduce the following situation. 

 “Anja wants to introduce her boyfriend to her parents. The first part of the cartoon shows the 

parents in their home with a calendar on the wall proclaiming ‘all are equal’, etc. The parents are 

on the phone with their daughter who explains that she is bringing home her new boyfriend to 

meet them. The parents are delighted. The next day, Anja arrives with her boyfriend. There is an 

expression of shock on her parents’ faces as they open the door and discover that Anja’s boyfriend 

is from an ethnic minority” (10 minutes). 

 The groups should consider what they think the cartoon is about. Allow 3 minutes for the initial 

discussion. 

 Ask participants to briefly share their discussion with the whole group. 

 Introduce the following statement: “I believe in equality but I want my daughter to marry someone 

of her own race.” 

 Ask each group to discuss this statement using the following questions. Write the questions on 

the whiteboard. 

► What values are behind this statement? 

► What possible suggestions could we make to help the family in this situation right now (short- 

term help)? 
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► What are the possible long-term suggestions for this family? 

► Does race exist? Is it a cultural, political, economic, social construct? A biological, genetic 

fact? 

 Take feedback from each group. 

 Ask teachers to consider in turn the thoughts and feelings of each of the characters in the cartoon. 

What would each person think and feel as the door opened? 

 Prepare for a role play which focuses on the evening after the arrival of the two characters. The 

role play should involve Anja, her friend and her parents, so that each person in the group has a 

part to play. 

 The role play should be short (maximum 5 minutes) and should show how the conflict can be 

eased. 

 Each group presents their role play. 

 Moderate a discussion in groups about the different solutions offered. Ask the groups to come up 

with results on one A4 sheet. 

 Write solutions on the whiteboard and summarize. 

 Individually and then sharing in pairs, participants are asked to reflect on their experience. Here 

are some questions that might be useful. 

► What did we learn from this cartoon about people’s feelings and actions? 

► What did we learn about the concepts that lie behind the situation? 

► What did we learn from the role play about how conflicts can be resolved? 

► What did we learn about respect and understanding? 

► Do you think we need any changes in our community? In our country? 

► What are the implications for you as a person and how you treat others? 

 Gather the pairs from Step 5 to make subgroups. 

 Have groups discuss the following questions. 

► What would be the challenges when using this in your class? 

► What would your pupils gain from such an exercise? 

► What follow-up work might you be able to do? 

 
Tips for the facilitator 

The topic of the cartoon can be adapted to reflect other discriminatory situations, real-life situations 

or something occurring in the school at the moment, e.g. to do with sexual orientation, political 

opinions, disability or religious beliefs. 
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TASK SHEET 

 

 

Daddy, I am coming home today 

with my new boyfriend 

boyfriend 

Anja, it will be a real pleasure. 

We are delighted to meet him 

All people 

are equal! 

I have nothing against black race, but, generally, I am in favor of 

not mixing races. 

Even animals remain within their race! 
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8. Communication breakdown 

 

Aim Reflecting on the meaning of effective interpersonal communication in 

the context of Democratic and Intercultural (DI) Education 

 

Source of the activity Derived from TASKs for democracy 

 

Competences targeted 

by the activity 

Skills of listening and observing 

Linguistic, communicative and plurilingual skills  

Knowledge and critical understanding of the self 

Knowledge and critical understanding of the world: politics, human 

rights, culture, cultures and religions 

 

Materials Task sheet 1: Instructions for three groups 

Task sheet 2: Communication process - a short description 

Task sheet 3: Barriers to communication in the context of DI Education 

Task sheet 4: Hand-outs for three groups – “Barriers to communication – 

description” 

Task sheet 5: Chart for discussion in groups Flip charts and markers for 

three groups 

 

Group size Groups of at least 4 teachers, depending on the overall number 

 

Time needed 120 minutes 

 

Preparation Set up the chairs in a circle close to the walls. There should be the 

possibility to set up the room for small group work as well 

 

 

Step-by-step instructions 

 Ask initially participants to divide in three groups. One group stands at one side of the room, 

another at the opposite side and the third one in the middle of the room. 

 Give tasks to each group (Task sheet 1) and underline that it is important to not know the tasks of the 

other groups and stick to the instructions. 

 Ask the groups to read their task and agree how they will do it (2 minutes). 

 Inform the groups that they have 3 minutes for the task and signal to them to start. 

 Check the results. Discuss the experience with the participants. Ask questions such as: 

► What was difficult? How could it be done better? 

 Tell the participants that what they have just experienced may be used as a rough (and of course, 

exaggerated) illustration of a communication process, in which Group A is a sender of 

information, Group B is a receiver and Group C represents different barriers to communication. 

Provide a short description of the communication process (Task sheet 2). 

 Ask the whole group to give examples of communication barriers in a short open discussion. 

 Write down the examples on a flip chart. The aim of this session is to consider what kind of 

barriers are the most disruptive in the context of building a positive ethos at school. Explain why. 
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 The following step will follow a “jigsaw” structure of cooperative learning. Divide into four 

groups (Group A, B, C and D). Distribute Task sheet 3 with the description of one type of barrier 

(The members of the same group all get the same hand-out). Participants read individually first 

and then reflect on and express opinions about the text in groups. They jot down aspects they 

agree on and some they disagree on. 

 Form new groups of three or four by gathering one member of each initial group A, B, C, D as 

follows: 

► A1, B1, C1, D1 

► A2, B2, C2, D2 

► A3, B3, C3, D3 

 Now, ask each specialist (a member of the group who has worked on a specific barrier), to present 

his/her findings to the other members of the group. This way all members of the group gain some 

knowledge on different types of barriers (10 minutes). 

 The task of this group is to decide what kinds of barriers are more disruptive in the context of 

developing a democratic culture in school. They should offer suggestions to overcome these 

barriers. Give each group a flip chart, markers, and copies of Task sheet 5. Inform the groups that 

they will have 25 minutes to discuss, make suggestions and prepare their feedback (5 minutes). 

 Each group gives their feedback. For this purpose, the groups may decide to delegate one 

representative or they may do it together (20 minutes). 

 To sum up the activity ask participants to reflect on their experience at school and provide real 

examples of communication barriers that were discussed during this activity. 

 Ask them to write their reflections down and keep them for themselves. 

 

Tips for the facilitator 

 The role play will work if you take care to ensure that the middle group has a few more participants 

than the other two. 

 While describing the communication process (Task sheet 1), it should be said that words comprise 

only 7% of communication, so equal attention should be paid to other components, such as body 

language, expression of emotions, etc. One should also point out that the awareness of barriers is 

halfway to over- coming them. 

 It can be useful to use slides to introduce the communication process (Task sheet 2) and barriers 

to communication (Task sheet 3). 

 The technique with four initial groups and four expert groups is called a “jigsaw puzzle”. While 

using this technique it is essential to explain the whole task at the beginning. 

 There is a rectangle in the right upper corner of each page in Task sheet 4. It will help to avoid 

confusion while the initial groups recompose into the mixed groups. For that purpose, when you 

prepare copies for each member of the three initial groups, mark the rectangles with different 

colors. That means that each member of one group gets the same text, but the rectangles are 

different: red, yellow, and blue. When the groups reconstitute themselves, the only instruction 

you have to give is, “Now make new groups according to the color you have in the right upper 

corner of your hand-out”. 

 The ideal number of participants in the training group for the “jigsaw puzzle” activity is 16. Use 

your creativity if the number is different (e.g. some participants may share one role). 
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TASK SHEET 1 

 

Instructions for three groups 

 

Group A 

Today during the break there will a possibility to choose between two options: 

coffee and cakes or water and fruit. Together with Group B you can order one 

of the options. But there’s one condition – both Groups A and B have to agree on it. 

Arrange it with Group B. Remember that you must not leave the place where you are 

standing. 

 

Group B 

Listen to what Group A wants to tell you and respond. Remember that you must 

not leave the place where you are standing. 

 

Group C 

Your task is to not let Group A and Group B communicate. You can use 

everything you wish for this purpose: your voice, your bodies, additional 

materials you can find in the room. Remember that you must not leave the place 

where you are standing. 
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TASK SHEET 2 

 

 

 

Communication process 

 

This simplified version of a complex process can be a powerful tool for thinking about one’s 

communication skills, diagnosing communication problems and developing plans for improvement of 

communication. 

A person (SENDER) conveys a MESSAGE to someone or a group of people (RECEIVER). Each 

SENDER CODES the MESSAGE in the form of words, sounds, movements, behavior, etc. It travels 

to the RECEIVER through one or more channels chosen by the SENDER. The channels may be 

verbal or non-verbal. They may involve only one of the senses, hearing for example, or they may 

involve all five of the senses: hearing, sight, touch, smell and taste. Non-verbal communication, 

popularly referred to as body language, relies primarily on seeing rather than hearing. 

The CODED MESSAGE reaches the RECEIVER who tries to DECODE it, in other words to 

understand what the SENDER means, and what the intentions of the SENDER are. 

This activates thinking as to what to answer/how to behave (FEEDBACK) in the given situation. 

After sending the message, the SENDER becomes a RECEIVER and the RECEIVER becomes a 

SENDER through the process of FEEDBACK. FEEDBACK is the RECEIVER’s response to the 

attempt by the SENDER to send the MESSAGE. The effect on the RECEIVER completes the 

communication process. 
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► If the message is conveyed clearly and unambiguously, then it is known as effective communication. 

In effective communication, the MESSAGE the SENDER has sent will reach the RECEIVER with 

very little distortion. However, communication becomes successful only if the RECEIVER 

understands what the SENDER is trying to convey. Effective communication is the original SENDER 

having the desired effect on the RECEIVER. 

► When you send a MESSAGE, you intend to communicate meaning, but the MESSAGE itself does 

not contain meaning. The meaning exists in your mind and in the mind of your RECEIVER. To 

understand one another, you and your RECEIVER must share similar meanings for words, gestures, 

tone of voice, and other symbols. 

► Communication at its best minimizes misunderstanding between SENDER and RECEIVER. The 

SENDER cannot transplant a MESSAGE or idea. Ineffective communication means there was no 

effect on the RECEIVER or the effect was unexpected, undesired and/or unknown to the SENDER. 

► FEEDBACK is the key to determination by the SENDER of whether or not the MESSAGE has been 

received in the intended form. FEEDBACK involves choice of channel by the RECEIVER of the 

original MESSAGE. The channel for FEEDBACK may be quite different from the original channel 

chosen by the SENDER. A puzzled look may be the FEEDBACK to what the SENDER considered 

a perfectly clear oral instruction. 

► When the MESSAGE is not clearly understood, we are facing BARRIERS TO 

COMMUNICATION. Problems with any one of the components of the communication model can 

become a BARRIER TO COMMUNICATION. These BARRIERS suggest opportunities for 

improving communication. 

 

The good news about communication is that improvement is usually possible. The bad news is that 

perfection in communication escapes everyone 
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TASK SHEET 3 

 

Barriers to communication in the context of DI Education 

 

There are many different barriers to communication and approaches to classify them. This is a proposition 

of barriers to communication that are most disruptive in the context of Democratic and Intercultural (DI) 

Education implementation and building a positive ethos at school 

 

Barriers to communication that are most disrupting to building a positive ethos at school 

Judgments 

 

which means: 

 

► criticism 

► insults 

► put-downs 

► labels 

► diagnoses 

► stigmatizing 

► praise with judgment 

► blame 

Control 

 

which means: 

 

► orders 

► demands 

► threats 

► moralizing 

► prying 

► imposing advice 

Avoidance 

 

which means: 

 

► distracting attention 

from the problem 

► logical 

argumentation to 

the situation 

► changing the 

subject and 

cheering up instead 

of focusing on the 

problem 

Other 

 

such as: 

 

► stereotyping 

► lack of feedback 

► poor listening skills 

► irony and sarcasm 

► muddled messages 

► language 

► physical distractions 
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TASK SHEET 4 

 

Barriers to communication –Description  

 

Group A 

 

Judgment 

 

 

Reflections 

When we speak this language, we think and communicate in terms of what is wrong with others for 

behaving in certain ways. Our attention is focused on classifying, analyzing and determining the 

levels of wrongness rather than on what we and others need and are not getting. Example: if my 

colleague is more concerned about details than I am, s/he is “picky and compulsive”. On the other 

hand, if I am more concerned about details than s/he is, then s/he is “sloppy and disorganized”. 

Judgments are the wrong form to express our values and needs because they increase defensiveness 

and resistance to them among the people whose behavior are of concern to us. Or, if they do agree to 

act in harmony with our values, they will likely do so out of fear, guilt or shame. 

Classifying and judging people promote violence. The relationship between language and violence is 

the subject of psychology professor O. J. Harvey’s research at the University of Colorado. He took 

random samples of pieces of literature from many countries over the world and tabulated the 

frequency of words that classify and judge people. His study shows a high correlation between the 

frequent use of such words and incidents of violence. There is less violence in cultures where people 

think in terms of human needs than in cultures where people label one another as “good” or “bad” 

and believe that the “bad” ones deserve to be punished. How many TV programs and films for 

children and young people promote the hero who either kills or punishes people, films in which 

violence constitutes the “climax”? Viewers, having been taught that bad guys deserve to be punished, 

take pleasure in watching this violence. 

Instead of “violence is bad”, we might say “I am fearful of the use of violence to resolve conflicts; I value 

the resolution of conflicts through other means.” 

 

 

When do we “judge”? 

 

When we criticize, insult, put down, give labels, diagnose, stigmatize, praise 

with judgment, blame 
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Group B  

 

Control 

 

 

Reflections 

Communicating our needs as demands explicitly or implicitly threatens listeners with punishment if 

they fail to comply. Some people believe that, because they are parents, teachers or managers, their 

job is to change people and make them behave. This thinking is associated with the concept that 

certain actions deserve reward while others deserve punishment. The word “deserve” assumes 

“badness” on the part of people who behave in certain ways, and calls for punishment to make them 

repent and change their behavior. However, we can never make people do anything. We can only 

make them wish they had complied by punishing them. It is in everyone’s interest that people change 

not in order to avoid punishment, but because they see the change as benefiting themselves. 

Control is rooted in views of human nature that have exerted their influence for several centuries. 

These views stress our innate evil and deficiency, and a need for education to control our inherently 

undesirable nature. Such education often leaves us questioning whether there is something wrong 

with whatever feelings and needs we may be experiencing. We learn early to cut ourselves off from 

what is going on within ourselves. Such communication both stems from and supports societies that 

are hierarchical or based on domination, where large populations are controlled by a small number of 

individuals for their own benefit. The language of wrongness, “should” and “have to”, is perfectly 

suited for this purpose: them ore people are trained to think in such a way, the more they are being 

prepared to look outside themselves – to external authorities – for the definition of what constitutes right, 

wrong, good and bad. 

When do we “control”? 

When we give orders, demand, threaten, moralize, pry, impose advice 
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Group C  

 

Avoidance 

 

 

Reflections 

What is behind avoidance? Indifference? Fear of rejection? Fear of loss of control? Is it a way to shift 

the subject away from oneself to enter a comfort zone? What does a group do to avoid doing what it 

needs to do? Do group norms facilitate avoidance? 

Avoidance is frequently present when a person feels unsafe or wishes to deny responsibility for his/her 

own feelings, thoughts and actions. The use of the common expression “have to” as in “there are some 

things you have to do, whether you like it or not” illustrates how personal responsibility for our actions 

is obscured by such speech. We can replace language that implies lack of choice with language that 

acknowledges choice. If a teacher says, “I hate giving grades. I don’t think they are helpful and they 

create a lot of anxiety on the part of pupils. But I have to give grades: it’s the school policy”, s/he rejects 

responsibility for this aspect. But if s/he reformulates this message into “I choose to give grades because 

I want to keep my job”, s/he assumes responsibility for her/his actions. 

We can be dangerous when we are not conscious of our responsibility for how we behave, think and feel. 

The French novelist and journalist George Bernanos has said: “The horrors that we have seen, the still 

greater horrors we shall presently see, are not sights that rebels, insubordinate, untameable men are 

increasing in number throughout the world, but rather that there is a constant increase in the number 

of obedient, docile men.” 

 

  

When do we “avoid”? 

When we distract attention from the problem, give logical argumentation to the 

situation, change the subject or cheer up instead of focusing on the problem 
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Group D  

 

Other barriers to communication 

 

Stereotyping 

Stereotyping causes us to typify a person, a group, an event or a thing according to oversimplified 

conceptions, beliefs or opinions. Stereotyping is a barrier to communication when it causes people to act 

as if they already know the message that is coming from the sender or worse, as if no message is necessary 

because “everybody already knows”. Both senders and receivers should continuously look for and 

address thinking, conclusions and actions based on stereotypes. 

 

Lack of feedback 

Feedback is the mirror of communication. Feedback is the receiver sending back to the sender the 

message as perceived. Without feedback, communication is one-way. Both sender and receiver can 

play an active role in using feedback to make communication truly two-way. 

Feedback should be helpful rather than hurtful. Prompt feedback is more effective than feedback saved 

up until the “right” moment. Feedback should deal in specifics rather than generalities. 

 

Poor listening skills 

Listening is difficult. A typical speaker says about 125 words per minute. The typical listener can receive 

400 to 600 words per minute. Thus, about 75% of listening time is free time. The free time often side-

tracks the listener. The solution is to be an active rather than passive listener. 

Be prepared to listen. Tune out thoughts about other people and other problems. Avoid interrupting 

the speaker. A listener’s premature frown, shaking of the head, or bored look can easily discourage 

the speaker. Ask questions. Nod in agreement. Look the person straight in the eye. Lean forward. Focus 

on what the other person is saying. Repeat key points. 

 

Irony and sarcasm 

This is a disparity of expression and intention: when a speaker says one thing but means another, or 

when a literal meaning is contrary to its intended effect. 

In many situations, it causes misunderstanding, as some people might not decode it in the message, 

while others might feel hurt and become defensive. 

 

Muddled messages 

Effective communication starts with a clear message. Compare these two messages: “Please be here 

around 9:00 tomorrow morning” and “Please be here at 9:00 tomorrow morning”. The one-word 

difference makes the first message muddled and the second message clear. Muddled messages are a 

barrier to communication because the sender leaves the receiver unclear about the intent of the sender. 

Clarifying muddled messages is the responsibility of the sender. The sender hoping the receiver will 

figure out the message does little to remove this barrier to communication. 

 

Language 

This can be described by a real example from a classroom. A young and ambitious teacher planned a 

lesson about the decision-making process in her country. When she finished her presentation she 

asked her students if everything was clear. The answer was positive. Still, she had concerns. To check 
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her suspicions, she handed each student the hand-outs with her presentation and asked them to 

highlight the words they did not under- stand in red. When she collected the feedback she was stunned 

– almost half of the text was in red. 

 

Physical distractions 

Physical distractions are the physical things that get in the way of communication. Examples of such 

things include the telephone, a desk, an uncomfortable meeting place, noise, a meeting room with 

uncomfortable chairs that soon cause people to want to stand and leave even if it means cutting short 

the discussion. 

 

 



The CVS Training Course for Teachers: Activities 

 

41 

TASK SHEET 5 

 

Chart for discussion in groups 

 

Barriers to communication 

There are many different barriers to communication and approaches to classify them. 

This is the opinion of MY GROUP about barriers to communication that are most disruptive in the 

context of DI Education implementation and building a positive ethos at school. 

 

Aspects of school ethos that 

interfere with Democratic 

and Intercultural Education 

implementation 

How to overcome barriers 
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9. Lemons (or Potatoes) 

 

Aim Bringing the issues of stereotype, differences and equality of 

opportunities up 

 

Source of the activity Derived from Tra.C.I.E. 

 

Competences targeted 

by the activity 

Valuing cultural diversity  

Valuing democracy 

Openness to cultural otherness  

Civic mindedness 

Empathy 

 

Materials Enough lemons/potatoes for everybody in the group  

A carrier bag 

 

Group size Whole group 

 

Time needed 20 minutes 

 

Preparation No one 

 

 

Step-by-step instructions 

 Give each group member a lemon. 

 Ask everyone to look closely at their fruit, examine it for distinctive marks and feel the skin. 

 Encourage people to personalize their lemon by giving it a name. 

 Allow five minutes to do this and then collect all the lemons into the carrier bag. Shake the bag 

to mix the fruits. 

 Spread all the lemons out on the floor in front of the group. 

 In turn, ask each person to come forward and collect his or her lemon. 

 If there is an argument over whose it is, try to adjudicate, but if they still cannot agree, place the 

lemon to one side as unidentified. If this happens, you should be left with two at the end to reunite, 

but will find that most people can successfully claim their fruit. 

 

Reflection and evaluation 

Once all the people have been reunited with their lemons you can facilitate a discussion. How sure 

are they that they claimed the right fruit? How can they tell? Encourage them to look at the parallels 

between this exercise and differentiating between people. Examine the stereotypes: Are all lemons 

the same colour? Are they all the same shape? Compare this to the stereotypes that exist between 

people of different cultures, races and gender. What does this mean to the group? 
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10. Deconstructing stereotypes 

 

Aim Engaging in a “thought shower” followed by a role game to explore their 

own stereotypes and prejudices and in a collaborative research activity 

 

Source of the activity Derived from TASKs for democracy 

 

Competences targeted 

by the activity 

Knowledge and critical understanding of the world: politics, human 

rights, culture, cultures and religions 

Valuing cultural diversity  

Valuing democracy 

Openness to cultural otherness  

Civic-mindedness 

Empathy 

 

Materials Big sheets of paper 

Thick markers of different colors 

 

Group size 3 groups (at least 4 teachers depending on the number of participants 

 

Time needed 80 minutes 

 

Preparation The life-size posters take space; prepare the room with adequate free floor 

space. Research for yourself the different “fashion” stereotypes that are 

trendy at the moment 

 

 

Step-by-step instructions 

 Lead the group through a thought shower: participants should describe four stereotypes typical of 

upper primary students (for example: Drop out, Bully, Isolated, Victimized, Bookworm, Unruly 

etc.). 

 

 The trainer writes the information on a flip chart or white board. 

 Ask the group to offer a description of the personal and social characteristics, lifestyle, personality 

traits, appearance, dress, etc. that belong to the chosen stereotypes and write these “clichés” on 

the blackboard. 

 Help participants to be precise and creative. 

 Divide the whole group into three groups 

 Each group should draw a life-size picture illustrating one of the stereotypes that has been 

discussed, on a large sheet of paper. The drawings should illustrate all the items of the stereotypes 

that have been recorded on the board in the previous step. 

 Create an exhibit with the “picture people”. Each group should talk about the picture for 3 

minutes, maximum. 

 With the group, stand in front of the “picture people” and find as many arguments as you can to 

“break down” this classification. For example: “Some Bookworm are good playmates”; “Some 
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Unruly are creative”. 

 Engage learners in a discussion, using questions such as: 

► Can we classify individuals into stereotypes? 

► Is this classification reasonable and fair? 

 Discuss the following questions: 

► What are the implications for your teaching? 

► What will be the challenges for your classroom? 

► How might you follow up these issues in your teaching? 

 

Tips for the facilitator 

 When discussing with participants, encourage the use of terms such as “some” “many” “a few” 

(e.g. “Some nerds …”, “Some Goths…”). This is useful to avoid generalization and stereotyping. 

 Invite teachers to reflect on how they will deal with the situation if one or more participants in the 

class- room appear to correspond to one of the types being described. 
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11. Inclusive schools 

 

Aim Raising teachers’ awareness of their own pedagogical practices in order to 

build a repertoire of intervention clues, paving the way towards an 

intercultural pedagogy. Participants will identify opportunities of 

intercultural learning from the multifaceted and dynamic dimensions of 

different identities and cultures as they learn from each other 

 

Source of the activity Derived from TASKs for democracy 

 

Competences targeted 

by the activity 

Valuing human dignity and human rights  

Valuing cultural diversity 

Tolerance of ambiguity 

Analytical and critical thinking skills 

Knowledge and critical understanding of the world: politics, human 

rights, culture, cultures and religions 

 

Materials Task sheet 1: Summary of the article/input Task sheet 2: Task sheet 

Task sheet 3: Intercultural school guide 

 

Group size Groups of 5 teachers 

 

Time needed 60 minutes 

 

Preparation Make copies of the task sheets 

 

 

Step-by-step instructions 

 Introduce the concept of intercultural education. For an example see the description in Task sheet 1, 

and present the activity that the participants will be engaged in. 

 Participants read the intercultural school guide (Task sheet 3). 

 Ask them to record in the chart what they already do in their daily teaching. 

 Participants form micro-groups of three or four and share and discuss intervention clues leading 

towards intercultural and more inclusive practices (e.g. the model put forward by James Banks). 

 Tell them to record their results on a poster and put it on the wall. 

 All participants go around the room and look at each other’s posters. 

 Participants go back to their micro-groups to see if they wish to add/change anything on their posters. 

 Participants will again look at the whole exercise, trying to clarify some key questions: 

► How can we contribute to improving equal opportunity and intercultural communication in 

our classrooms? 

► What can I do to open paths to an intercultural atmosphere? 

 

Tips for the facilitator 

 It is important that these groups be diverse regarding age, gender, geographical/ethnic origin, 

professional roles, etc., so that the range of experiences can be wide and participants can profit from 
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one another’s ideas. It might be useful to allocate roles in the group to make sure everyone is 

responsible for one or two aspects of the discussion process and the results. 

 Depending on the group’s size, it is possible to fulfil more than one function. This will allow 

everyone active participation in the group and avoid one person dominating communication. In 

addition, it fosters participants’ awareness of their own and others’ resources, and promotes using 

these resources to build knowledge for all. 
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TASK SHEET 1 

 

Approaches to intercultural education 

 

According to Professor Banks’ views, intercultural education can be approached in four ways: 

► episodic (celebration of special dates, heroes, some cultural elements); 

► additive (adding information and content without interfering with curriculum structure); 

► transformative (e.g. questioning the curriculum structure and its basic assumptions, confronting 

other points of view, introducing a critical perspective); 

► social action (having developed a critical awareness, which reflects on action, pupils participate 

in decision making and act accordingly). 

Hence intercultural education can be implemented in a progressive way, corresponding to a deeper and 

critical insight into curriculum and knowledge construction, as well as school/social structure, equity 

pedagogy, teachers’ roles, and materials production. 

This model also applies in figuring out a personal pathway, a transformative process, in which we try 

to uncover our assumptions and perspectives, question reality and find “rationale”, reframing our 

intervention and acting in a more sustained way. 

Summing up, one can say intercultural education is about: 

► transforming oneself; 

► transforming the school project; 

► transforming the intervention with the community. 

In this process, we have to stress three dimensions underlying any effective transformation, which 

are to know, to care and to act. This means that knowledge is not enough, we also have to “feel”, to have 

empathy with the other, and then act on what is within our scope of action. 
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TASK SHEET 2 

 

Following the presentation and/or your preparatory reading, you are invited to reflect on the 

following questions. 

► What does Professor Banks mean by saying intercultural education is for all? Do you agree? 

Why? 

► Comment on the statement: “Intercultural education should permeate the whole school 

curriculum.” 

► In what terms should teachers “re-conceptualise their roles”? 
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TASK SHEET 3 

 

Intercultural school guide 

Read the list below. For each of the practices check the ones you carry out. 

 

 

Principles Yes No 

To know the pupils   

1.1. I know where my pupils come from   

1.2. I monitor my pupils’ progress 

1.3. I know my pupils’ learning styles   

Development of an atmosphere to enhance communication   

2.1. I try to nurture a feeling of belonging   

2.2. I can identify and approach discriminatory behavior in the classroom   

Awareness about the presence of pupils of different origins 

3.1. I try to recognize the contributions of different pupils   

3.2. I’m aware of the dynamic nature of culture/identity and see it as an ongoing 

change process 

  

3.3. I take action for the whole group of pupils to recognize cultural diversity   

3.4. I try to mobilize means to favouring all pupils’ integration in school life and in 

society 

  

Classroom management 

4.1. I try to answer to pupils’ different expressed needs, without risking their 

autonomy 

  

4.2. I try to ensure language support to pupils with a different mother language   

4.3. I try to guarantee the equitable participation of all students (discussions, 

exchanges, questions) 

  

4.4. I try to ensure an atmosphere of co-operation and solidarity, instead of 

individual- ism and competition 

  

4.5. I know and apply co-operative learning techniques   

4.6. I pay attention to the interaction among pupils and intervene to provide or 

maintain equal status 

  



The CVS Training Course for Teachers: Activities 

 

50 

Principles Yes No 

Pedagogical interventions regarding cultural diversity 

5.1. I evaluate my pedagogical practices   

5.2. I try to approach themes and contents which reflect society’s diversity (e.g. 

geographical, cultural, social) 

  

5.3. I try to help my pupils to be aware that knowledge is socially constructed and 

reflects personal experiences and social contexts 

  

5.4. I try to create opportunities for pupils to learn about stereotyping, prejudice and 

discrimination, by participating in live activities 

  

5.5. I examine the pedagogical materials I use in order to identify and 

refuse/denounce embedded cultural prejudices 

  

5.6. I write clear instructions about proposed activities, etc.   

5.7. Pupils know my assessment criteria   

5.8. Pupils know my correction criteria   

5.9. My demands concerning the work I propose are clear, understood and accepted 

by the pupils 

  

5.10. I check regularly pupils’ progress and achievements   

5.11. I try to diversify my pedagogical practices and my work proposals   

5.12. I try to involve pupils in classroom management   

School organization 

6.1. The school avoids tracking and rigid forms of student assignment   

6.2. The school accepts all the pupils of the surrounding area without discrimination   

6.3. The school affirms values such as justice, equality, freedom, peace, solidarity 

and co-operation and actively promotes them. 

  

6.4. The school organization provides extra services and co-curricular activities to 

the pupils who need them 

  

6.5. The school staff organizes projects, or activities that provide co-operative work 

and contribute to developing a positive group identity 

  

6.6. The school organization ensures that decision making is widely shared   

6.7. The school community tries to learn and develop collaborative skills   

6.8. Parents are involved in meaningful ways in school policy and decision making   

6.9. School staff training programs are prepared in relation to school projects and 

discussions are widely participated in 
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12. Mirror, speak to me 

 

Aim Energizing and helping develop self-esteem and empathy as well as 

good rapport among participants. In the long run, activities like this may 

also contribute to conflict management 

 

Source of the activity Dervied from TASKs for democracy 

 

Competences targeted 

by the activity 

Openness to cultural otherness  

Respect 

Empathy 

Conflict-resolution skills 

Knowledge and critical understanding of the self 

 

Materials Sheets of paper with the drawing of a mirror 

 

Group size Whole group 

 

Time needed 20 minutes 

 

Preparation Ideally, the room should be set up so the group can sit in a circle 

 

 

Step-by-step instructions 

 Have the whole group sit down in a circle. Distribute a sheet with a mirror drawn on it to each 

participant. Ask participants to write their name on the frame or handle of the mirror. 

 Each member of the group passes his/her mirror to the person sitting on his/her right in the circle, and 

collects one from his/her neighbour on the left. 

 Everyone writes one or two positive comments about the person whose mirror it is on the sheet they 

have received (e.g. the achievements, positive work, and other pleasant and interesting things about 

the individual, using words, phrases, sentences, etc.). 

 The participants pass the mirror they have just commented on to the person on their right. 

 Continue for as many rounds as you have time for but at least until half the group has written comments 

on each mirror. 

 When all (or enough) people have commented, ask the participants to stop and retrieve their own 

mirrors. 

 Allow them enough time to read the comments and then conduct a short debriefing session based on 

some of the following questions: 

► How did you feel during the activity? 

► What were the easy and challenging parts of this activity? Why? 

► How did you feel when writing something positive about another person? 

► How did you feel when you read positive things about yourself? 

► How useful is this activity in your teaching? 

► When do you think you would use it in the classroom? 
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Tips for the facilitator 

 Make the drawing of the mirror large enough for several participants to write comments.  

 Be ready to provide examples of the kind of positive comments participants can make. 
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13. The prisoner’s dilemma 

 

Aim Managing cooperation and competition 

 

Source of the activity Derived from Tra.C.I.E. 

 

Competences targeted 

by the activity 

Responsibility  

Autonomous learning skills  

Tolerance of ambiguity 

Analytical and critical thinking skills  

Cooperation skills 

Conflict resolution skills 

 

Materials Sheets of paper and pens/pencils 

 

Group size Divide the whole group in 2 groups 

 

Time needed 40 minutes 

 

Preparation No one 

 

 

Step-by-step instructions 

 Divide the participants into two teams: the blue team and the red team. 

 Explain to the participants that the only aim of this game is to earn as much points as possible for 

their team, without taking into account the score of the other group. They must not help or hinder 

the other team. 

 Explain that each team has to choose between two different choices: the red team between X and 

Y and the blue team between A and B. According to the different choices, there are different 

scores which are attributed to the two teams following the scoring system presented below: 

 

SCORING SYSTEM 

Choices 

of red team 

Choices 

of blue team 

Scores 

for the red team 

Scores 

for the blue team 

X A + 3 + 3 

Y A + 6 - 6 

X B - 6 + 6 

Y B - 3 - 3 

 

 After this explanation, tell to each team to elect a spokesperson. 

 Each group will discuss about their possible choices. After they will have to decide what to bid 

on and write it in a sheet of paper. The sheets of paper will be given to the spokespersons who 

will have to inform the trainer about their choices. Then the trainer will write the scores into a 

board and communicate the partial ranking of the teams. 
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Other rules 

 The whole game consists into 10 turns (plays). 

 The teams have 10 minutes for the first play and 3 minutes for the following plays. 

 The scores are double in the 3rd play. 

 The scores are squared in the 8th and 10th plays. 

 Negotiations/talks between spokespersons of the teams are allowed after the 3rd and the 8th play 

(maximum duration 5 minutes for each negotiation). 

 

Reflection and evaluation 

The participants are invited to express their feeling and to discuss on group processes. 
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14. Dream school 

 

Aim Encouraging reflection about the ideal school that participants imagine 

for themselves and for their learners and helping to raise awareness of 

what we need for all students to benefit equally from school. Promoting 

the development of empathy, acceptance, respect and readiness for 

action 

 

Source of the activity Derived from TASKs for democracy 

 

Competences targeted 

by the activity 

Valuing democracy 

Openness to cultural otherness  

Civic-mindedness 

Skills of listening and observing  

Empathy 

Co-operation skills 

Knowledge and critical understanding of the world: politics, human 

rights, culture, cultures and religions 

 

Materials Enough A3 or larger posters and felt-tip pens Post-its 

 

Group size Groups of 5 teachers 

 

Time needed 90 minutes 

 

Preparation Tables need to be arranged so that both small group work and whole 

group plenary presentations can be easily managed. If you decide to have 

the groups read the stories in jigsaw style, then you need enough copies of 

the stories in each micro-group 

 

 

Step-by-step instructions 

 Tell participants that in the next activity they will be encouraged to imagine the dream school they 

would like to work for. 

 Ask participants to imagine their dreamschool. They may want to close their eyes and think 

about these questions. 

► What’s your dream school like? 

► What does it look like? Which is your favorite room/space in it? 

► What traditions would you like to establish in your school? 

► What rules would you like people to observe? 

► How would you welcome newcomers at your school? 

 Tell the group to write down their own ideas individually and circle the two or three most important 

ones on their own lists. 

 Ask participants to form micro-groups of about four or five (you can decide who is working with 

whom or you can group them randomly with color cards, pens, etc.). 
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 Participants put together and discuss the features they collected individually to draw the dream school 

they would all be happy with. They take turns in presenting their most important ideas to their micro- 

group, one idea per person, which has to be drawn on the poster by the person sitting on his/her right. 

They can do two or three rounds, ensuring that every member’s most important ideas are 

discussed and accepted by the others in the micro-group. If one of the member’s ideas is not accepted 

by the micro- group, then the person has the right to present another idea. Once an idea is accepted by 

all members as important, the person on the right of the speaker has to draw this idea on the poster. No 

words can be written on the poster at this stage. 

 The micro-groups present their posters of the dream school they have created. 

 Once all the dream schools have been presented, tell the groups that unfortunately, some students are 

unhappy in these dream schools so the posters need to be changed to ensure that all youngsters enjoy 

going to this school. 

 Give out stories of conflicts (see task sheets) and explain that these are true stories collected from 

all over Europe. Depending on how much time there is, the stories can be processed in jigsaw reading 

style in the same micro-groups: everyone is in charge of reading a different story and then they all 

relate their own conflict story to their micro-group. Alternatively, if you are short of time, you can just 

give one story to each group to read and discuss. 

 Ask participants to complete their posters (with further drawings, or text on Post-its) to make sure 

their school is a dream school for everyone. 

 Ask the micro-groups to report what changes they have made to their posters. 

 Hold a debriefing session based on some of the following questions. 

► Is your school a dream school for you? Is it a dream school for everyone? 

► How did you feel when you had to draw other participants’ ideas on the poster? 

► How did you feel when you read about the unhappy children? 

► Has anything changed in your thinking after reading about them? 

► Do you see any resemblance to life at your school? 

► Is there anything you could do to help solve similar problems?  

► Do you think this activity can be used in your school? 

 Participants write down (for example in their learning diaries) whether they would use this activity 

and how they could adapt it for classroom use with their own learners. They could consider the 

following questions. 

► Can you use this activity or parts of it with your students? How would you adapt it? What would 

you change in it? 

► What learning outcomes would you expect (linguistic, educational, group dynamics)? 

 

Tips for the facilitator 

Insist on the rules during micro-group work: members take turns to share their ideas, and it is always 

the person on the right of the speaker who draws on the poster if the group accepts the idea presented 

as important for their dream school. 
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TASK SHEET 

 

Stories of conflicts in schools 

 

 Adam, aged 13, was always fairly open about his mixed Christian-Jewish background in his 

class. He had already been on the receiving end of racist remarks from some of his classmates 

but one day a boy in his class started bullying him by showing swastikas to him on his phone 

and playing one of Hitler’s speeches into his ears during the break. After about 10 minutes of 

this Adam, who had never been in a fight with anyone before, was so upset that he tried to 

punch the boy two or three times. The boy started giggling and Adam, realizing that he was 

not cut out to fight, sat down at his desk and started crying. This was when the teacher 

stepped into the classroom and asked the other students what had happened. 

Having heard the story, the teacher took Adam and the bully to the principal’s office without saying 

anything to the class. In the principal’s office, the boys were made to sit down and they had to listen 

to the principal’s speech about all the good Jews she knew. The bully had to apologize. Finally, as a 

punishment, the bully was made to do research about Judaism for a presentation for his classmates. 

The presentation was never held and the conflict was never really discussed in class. 

 

 Fabiana has always felt “different” from her girlfriends. She is now a pre-adolescent and 

she is gradually coming to understand that she is sexually attracted to girls, not boys. She has 

spoken to her friends about this but not to her family. 

A group of the very popular girls of her class have recently heard about Fabiana and her sexual 

orientation. They make fun of her, have started a campaign against her and spread embarrassing 

rumours. Although adults seem aware of tensions, as there has been quite a bit of bad talk about 

homosexuals in the schoolyard, they have not intervened. 

A new member of staff has joined the school recently. He interviewed really well but within a few 

days, he started exhibiting very strong homophobic behavior. He is constantly making reference 

to homophobic issues, making derogatory comments about Fabiana. The mockery is constant and 

Fabiana appears very sad and lonely, and is sometimes afraid in school. Her grades are going 

down…and she is isolating herself more and more. 
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15. Compatibility and usefulness of the RFCDC for participants own national education 

systems 

 

Aim Reflecting on the compatibility of the RFCDC with their respective 

national educational systems. Reflecting on the usefulness of the 

RFCDC for teachers in these contexts. Sharing ideas on the issues above 

 

Source of the activity Contributed by Martyn Barrett based on an activity previously 

developed by Claudia Lenz 

 

Competences targeted 

by the activity 

Linguistic and communicative skills  

Cooperation skills 

Analytical and critical thinking skills  

Flexibility and adaptability 

 

Materials Paper and pencils for note taking Posters and pens 

 

Group size 2 group of 5 teachers or pairs 

 

Time needed 60 minutes 

 

Preparation No one 

 

 

Step-by-step instructions 

 Does the RFCDC model of competences correlate with existing competence oriented approaches 

in your own country’s educational system? 

 If so: In what ways can the RFCDC be linked to these existing approaches, and how can it support 

the work of teachers? 

 If not: In what ways could teachers in your country use the RFCDC? How could the RFCDC help 

to improve educational practice in your country? 

 Participants then exchange their ideas in 2 groups of 5. 

 Each group then creates a poster with two sections: 

 Using the RFCDC in countries with an existing competence orientation in their national education 

system 

 Using the RFCDC in countries without a competence orientation in their national educational 

system 

 Poster presentation by a representative of each group with feedback on these two things being 

given orally by small groups to the plenary 

 Facilitator asks whether participants feel better prepared to work with the RFCDC in their national 

system, and if not, what additional information they need in order to be able to do this? 

 

Tips for the facilitator 
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Some participants might be insecure about the compatibility of the RFCDC with their national 

educational contexts. In this case, they might consult with the other participants from their own 

country. 
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16. Learning from unpleasant experiences 

 

Aim Practicing metacognitive skills as well as to evoke pleasant feelings and 

develop self-esteem and positive attitudes towards the self and others 

 

Source of the activity Derived from TASKs for democracy 

 

Competences targeted 

by the activity 

Tolerance of ambiguity  

Analytical and critical thinking skills  

Co-operation skills 

Empathy 

Co-operation 

Knowledge and critical understanding of the self 

 

Materials A2 or A3 posters Markers 

 

Group size Groups of 5 teachers 

 

Time needed 20 minutes 

 

Preparation No one 

 

 

Step-by-step instructions 

 Each member of the group is asked to remember an unpleasant experience that they had recently, 

and write a brief description of this experience. 

 Ask the participants to identify even minimally positive aspects of this experience and write them 

down. 

 Working in pairs: participants discuss with each other these positive aspects and explore their 

benefits. 

 Team work (2 groups of five): participants discuss the typical behavior of their partners in the 

group and take notes. 

 Participants turn their notes into posters, then go around and visit each group. 

 Hold a short debriefing session to explore the following questions: 

► What did you learn during this activity? 

► What kind of relationship is there between the unpleasant events and useful experiences? 

► Is there a common pattern? 

► How could this activity be made useful for you in your classroom? 

► What learning outcomes would you expect to reach with your students? 

 

Tips for the facilitator 

Be careful not to let participants become depressed about all the unpleasant events that they may recall in 

the first step of this activity. 

Keep to the time limits! 
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17. Letters to the next generation 

 

Aim Making participants evaluate a training course, session or a series of 

activities that they were involved in. Participants will better internalize 

the content and methodology of the activities or training course if they are 

made to discuss and write down what they have learned and what theythink 

they can use in their own teaching 

 

Source of the activity Derived from TASKs for democracy 

 

Competences targeted 

by the activity 

Knowledge and critical understanding of the self  

Openness to cultural otherness 

Tolerance of ambiguity 

Empathy 

 

Materials A blank A4 sheet for each pair of participants Pictures or cards cut into two 

for pairing 

 

Group size Work in pair or small group 

 

Time needed 45 minutes 

 

Preparation Think about the evaluation criteria you would like your participants to 

keep in mind as they write their letters 

 

 

Step-by-step instructions 

 Explain why it is important to review what has been done and discussed in the previous activities or 

sessions. Tell participants that their evaluation will take the form of a letter to the next set of 

participants. 

 Participants form pairs or small groups. 

 You may provide a few ideas on what to write about and how to organize the writing into a letter. 

Project the relevant bullet points or write them on the board. For example: 

► aims of the activity/session/course 

► atmosphere 

► content 

► understanding of terminology 

► activities and assignments 

► timing and pacing 

► achieved learning outcomes 

► participants’ evaluation of their own progress, effort and commitment 

► participants’ plans for using the knowledge, skills and attitudes that have been developed 

► participants’ plans for using concrete activities or materials 

► problems, risks, dangers 

► general advice for future participants 
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 Participants discuss their ideas in pairs and write their letters together to the next set of participants so 

that they know what to expect. 

 When the time is up, the letters are passed around. If possible, everybody reads everybody else’s 

letters. 

 Everybody should take notes to be able to quote one or two interesting points from some of the letters. 

 A discussion follows with questions for clarification, and suggestions for action and/or 

improvement based on the bullet points on the board and the quotes you and the participants want to 

read out from some of the letters. 

 Make your criteria for evaluating their comments very clear and explicit. 

 Letters should be pinned to a board for future participants to read and later they can actually be used 

as an introductory activity with the next group of participants. 

 

Tips for the facilitator 

 Warn participants that they can use their sense of humour but they should write letters that truly reflect 

their evaluation of the session and of their own learning. 

 In addition, perhaps it is useful to remind them that this should not turn into a round of compliments 

but into the kind of letter we all expect to receive from a critical but supportive friend or colleague. 
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CHAPTER 3. THE CVS TRAINING COURSE FOR TEACHERS: 

ASSESSMENT AND EVALUATION 

 

 

 

The CVS Training Course for Teachers includes three questionnaires: (a) the “Questionnaire 

about expectations”, to be administered at the beginning of the training, (b) the “Final evaluation 

questionnaire”, to be administered at the end of the course, and (c) the “Scale for the assessment of 

Teachers’ Democratic and Intercultural Competences”, to be administered before the training starts 

and after the end of the course, two months later. 

The last scale is composed of 75 items, assessing the RFCDC competences; see the 

Introduction to CVS outputs for a description of the competences of the conceptual model. Items are 

rated on a 5-point Likert scale ranging from 1(= strongly disagree) to 5 (= strongly agree). For each 

competence, a total score is obtained as a mean score.  

 

Macro-Area Competence Items 

Values Human rights  1-3 

 Cultural diversity 4-6 

 Law 7-9 

Attitudes Openness to otherness 10-12 

 Respect 13-15 

 Civic mindedness 16-18 

 Responsibility 19-21 

 Self-Efficacy 22-24 

 Tolerance of ambiguity 25-27 

Skills Autonomous learning 28-30 

 Critical thinking 31-33 

 Listening & Observing 34-36 

 Empathy 37-39 

 Flexibility-Adaptability 40-42 

 Linguistic 43-45 

 Cooperation 46-48 

 Conflict resolution 49-51 

Knowledge & critical understanding Self 52-54 

 Communication 55-57 

 World-Politics 58-60 

 World-Culture 61-63 

 World-Media 64-66 

 World-History 67-69 

 World-Economics 70-72 

 World-Environment 73-75 
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QUESTIONNAIRE ABOUT EXPECTATIONS 

 

Please complete all parts of the form and return it. Thank you in advance. 

 

Name (optional): ……………………………………………………………………..………………….  

 

Place and Date of the training course ………………………………………………………….. 

 

1. What do you hope to learn from the training course? 

 
……………………………………………………………………………………………………..... 

 
……………………………………………………………………………………………………..... 

 

2. What are you nervous about? 

 
……………………………………………………………………………………………………..... 

 
……………………………………………………………………………………………………..... 

 

3. What expectations do you have concerning the content of the training course? 

 
……………………………………………………………………………………………………..... 

 
……………………………………………………………………………………………………..... 

 

4. What expectations do you have concerning the training course methodology? 

 
……………………………………………………………………………………………………..... 

 
……………………………………………………………………………………………………..... 

 

5. How do you think you can contribute to the training course 

 
……………………………………………………………………………………………………..... 

 
……………………………………………………………………………………………………..... 
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FINAL EVALUATION QUESTIONNAIRE 

 

Please complete all parts of the form and return it. Thank you in advance. 

 

Name (optional) ……………..…………………………………......................................... 

Place and Date of the training course …………………..……….......................................... 

 
1. Thinking at the course as a whole. What is your level of satisfaction with the activity? (Write    

a score from 0% to 100%). 

 

0% 50% 100% 

Please explain the score you have given (if the case, please add other comments): 

 
...……………………………………….………………………………………………………………………… 

 
...……………………………………….………………………………………………………………………… 

 
...……………………………………….………………………………………………………………………… 

 
...……………………………………….………………………………………………………………………… 

 
2. In your opinion, were your expectations fulfilled? 

 ++ + 0 - -- 

Professional      

Personal      

 

Which of your expectations have been fulfilled the most? Please explain your answers. 

...……………………………………….………………………………………………………………………… 

 
...……………………………………….………………………………………………………………………… 

 
...……………………………………….………………………………………………………………………… 

 
Which of your expectations have been fulfilled the least? Please explain your answers. 

...……………………………………….………………………………………………………………………… 

 
...……………………………………….………………………………………………………………………… 

 
...……………………………………….……………………………………………………………………… 
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What are the most important things you have learned during the training course? 

...……………………………………….………………………………………………………………………… 

 
...……………………………………….………………………………………………………………………… 

 
...……………………………………….………………………………………………………………………… 

 
3. How much appropriate do you consider the methods used during the course? 

5 4 3 2 1 

Very 

Appropriate 

 To some extent 

appropriate 

 Not at all 

appropriate 

 

4. Are you satisfied with the general flow of the course? 

5 4 3 2 1 

Very 

Satisfied 

 To some extent 

Satisfied 

 Very Unsatisfied 

 

5. Are you satisfied with the role of the group in your learning? 

5 4 3 2 1 

Very 

Satisfied 

 To some extent 

Satisfied 

 Very Unsatisfied 

 

6. Are you satisfied with the dynamic in the group of participants? 

5 4 3 2 1 

Very 

Satisfied 

 To some extent 

Satisfied 

 Very Unsatisfied 

 

7. Are you satisfied with the work of the trainers? 

5 4 3 2 1 

Very 

Satisfied 

 To some extent 

Satisfied 

 Very Unsatisfied 

 

8. Are you satisfied with your own contribution to the training course? 

5 4 3 2 1 

Very 

Satisfied 

 To some extent 

Satisfied 

 Very Unsatisfied 

 

9. How are you planning to use this experience in your future work? 

At the individual level 

……………………………………………………………………….…………………………………...…...…… 

 
……………………………………………………………………….…………………………………...…...…… 
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……………………………………………………………………….…………………………………...…...…… 

 

...………………………….……………………………………………….…………………………………...…... 

 

In your classroom 

……………………………………………………………………….…………………………………...…...…… 

 
……………………………………………………………………….…………………………………...…...…… 

 
……………………………………………………………………….…………………………………...…...…… 

 
……………………………………………………………………….…………………………………...…...…… 

 
10. Can you see any barriers to implementing what you will learn? 

……………………………………………………………………….…………………………………...…...…… 

 
……………………………………………………………………….…………………………………...…...…… 

 
……………………………………………………………………….…………………………………...…...…… 

 
11. Please, share any other comment you would like to add. 

……………………………………………………………………….…………………………………...…...…… 

 
……………………………………………………………………….…………………………………...…...…… 

 
……………………………………………………………………….…………………………………...…...…… 

 
12. Do you have any suggestions to improve the quality of the training? 

……………………………………………………………………….…………………………………...…...…… 

 
……………………………………………………………………….…………………………………...…...…… 

 
……………………………………………………………………….…………………………………...…...…… 

 
MANY THANKS FOR YOUR COOPERATION! 
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SCALE FOR THE ASSESSMENT OF TEACHERS’ DEMOCRATIC AND INTERCULRUAL 

COMPETENCES  

 

How much do you agree or disagree with the following statements? Please, note that there are no 

right or wrong answers – we are interested to find out what you think about these various statements. 

Please circle one response below the statement. 

 

1 

Strongly disagree 

2 

Disagree 

3 

Neither agree nor disagree 

4 

Agree 

5 

Strongly agree 

 

 

1. Human rights should always be protected and respected. 

2. Every individual human being should be able to exercise their human 

rights. 

3. Human rights should be applied to all people regardless of their 

background. 

4. We should be tolerant of the different beliefs that are held by others in 

society 

5. One should always strive for mutual understanding and meaningful 

dialogue between people and groups who are perceived to be “different” 

from one another 

6. Cultural diversity within a society should be positively valued and 

appreciated 

7. Courts of law should be accessible to everyone so that people are not 

denied the opportunity to take a case to court because it is too expensive, 

troublesome or complicated to do so 

8. Those to whom legislative power is entrusted should be subject to the law 

and to appropriate constitutional oversight 

9. decisions should be made democratically by the majority of citizens. 

10. I am interested in learning about people’s beliefs, values, traditions and 

worldviews 

11. I seek and welcome opportunities for encountering people with different 

values, customs and behaviours 

12. I seek contact with other people in order to learn about their culture 

13. I treat all people with respect regardless of their cultural background 

14. I respect people who are of a different socio-economic status from myself 

15. I respect people who follow different religious practices from my own. 

16. I am committed to not being a bystander when the dignity and rights of 

others are violated 

17. I discuss what can be done to help make the community a better place 

18. I take action to stay informed about civic issues 

19. I accept responsibility for my actions 

20. I take responsibility for my own mistakes 

21. I hold myself accountable for my own behaviour. 
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22. I believe in my own ability to understand issues 

23. I believe in my own ability to navigate obstacles when pursuing a goal 

24. I am confident that I know how to handle unforeseen situations due to my 

resourcefulness 

25. People may interpret the same situation differently. 

26. I accept that life is filled with complexity. 

27. I accept that life is filled with contradictions. 

28. I can learn about new topics with minimal supervision 

29. I can assess the quality of my own work 

30. I can monitor, define, prioritise and complete tasks without direct 

oversight 

31. I use evidence to support my opinions 

32. I think about whether the information that I use is correct 

33. I can use explicit and specifiable criteria, principles or values to make 

judgements 

34. I listen attentively to other people 

35. I can listen effectively in order to decipher another person’s meanings and 

intentions 

36. I pay attention to what other people imply but do not say 

37. I can recognise when a companion needs my help 

38. I sense when other people become irritated. 

39. I pay attention to what other people are feeling. 

40. I modify my opinions if I am shown through rational argument that this is 

required 

41. I change the decisions that I have made if the consequences of those 

decisions show that this is required 

42. I can modify my own behaviour to make it appropriate to other cultures 

43. I recognise that people from different backgrounds have different ways of 

expressing themselves. 

44. I am able to express myself clearly to others. 

45. I can manage breakdowns in communication. 

46. I build positive relationships with other people in a group 

47. I work to build consensus to achieve group goals 

48. When working as a member of a group, I keep others informed about any 

relevant or useful information 

49. I can identify options for resolving conflicts 

50. I can assist others to resolve conflicts by enhancing their understanding of 

the available options 

51. I can encourage the parties involved in conflicts to actively listen to each 

other and share their issues and concerns 

52. I can describe the ways in which my thoughts and emotions influence my 

behaviour 

53. I can reflect critically on my own values and beliefs 

54. I can reflect critically on myself from a number of different perspectives 
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55. I can explain how tone of voice, eye contact and body language can aid 

communication 

56. I can explain how social relationships are sometimes encoded in the 

linguistic forms that are used in conversations (e.g., in greetings, forms of 

address, use of expletives, etc.) 

57. I can reflect critically on the different communicative conventions that are 

employed in at least one other social group or culture 

58. I can explain the meaning of basic political concepts, including 

democracy, freedom, citizenship, rights and responsibilities 

59. I can reflect critically on the human rights challenges that exist in my own 

community and society 

60. I can reflect critically on the nature and purposes of the law 

61. I can explain why all cultures constantly evolve and change. 

62. I can describe similarities between cultures. 

63. I can explain why culture influences how people think. 

64. I can describe the effects that propaganda has in the contemporary world 

65. I can explain how people can guard and protect themselves against 

propaganda  

66. I can explain what propaganda is  

67. I can reflect critically on how histories are often presented and taught from 

an ethnocentric point of view 

68. I can reflect critically on the fluid nature of history and how interpretations 

of the past vary over time and across cultures  

69. I can reflect critically on diverse narratives from different perspectives 

about the historical forces and factors that have shaped the contemporary 

world  

70. I can explain national economies and how economic and financial 

processes affect the functioning of society 

71. I can reflect critically on the economic interdependence of the global 

community 

72. I can reflect critically on the connections between economic factors and 

social and political processes 

73. I can assess society’s impact on the natural world, for example, in terms 

of population growth, population development, resource consumption, 

etc. 

74. I can reflect critically on the risks associated with environmental damage  

75. I can reflect critically on the values, behaviour and lifestyles that are 

required for a sustainable future 
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